
Hyden Primary School

Acknowledgement of Country
East Narrogin Primary School acknowledges the traditional 

owners of this land and pays respect to past and present 

elders. It is a privilege to meet, live and learn on Gnaala

Karla Boodja of the Wiilman Noongar people.
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Rationale:

East Narrogin Primary School provides every student with the education support needed to maintain

positive behaviour, learn and thrive as active members of our community.

Our Behaviour Guidelines are in a co-design and continuous self-reflection phase; gradually, we are

implementing pages as we undergo a change management cycle. We have not included information we are

not yet implementing with fidelity.

The following actions are agreed to by staff and underpin East Narrogin Primary School’s approach to

behaviour, engagement and wellbeing.

• We prioritise relationships

• We are a team and have shared responsibility for student outcomes in this space

• We are reflective when things go well and when things do not

• We support the person and challenge the behaviour

• We explicitly teach positive behaviour

• We model positive behaviour

• We are committed to culturally responsive behaviour and engagement practice

• We demonstrate visible consistency in language, communication and process

• We show certainty in adult behaviour

• We are emotionally regulated

• We believe in a restorative approach

• We are a visible presence (at all transition times, on-time to class etc)

• We know engagement and behaviour are intertwined

Be 
Respectful

Be Caring + 
Considerate

Be 
Responsible 

Be Your 
Best

Our Expected Behaviours:
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The Student Behaviour in Public Schools policy defines student behaviour as:

The way in which a student acts in response to a particular situation or stimulus at school and/or in the

community. Behaviour is a response to gaining or avoiding something.
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Positive behaviours can be taught to develop a student’s competence and capacity to:

• recognise and regulate their own emotions

• develop empathy for others and understand relationships

• understand and communicate their needs

• establish and build positive connections with adults and peers

• make responsible decisions

• work effectively with others

• cope with challenging situations.

Opportunities for students to develop personal and social capabilities(opens in a new tab) can be fostered 

by all members of the school community.

At East Narrogin Primary School our response to student behaviour should seeks to:

• understand students’ needs and support students to satisfy these needs through positive behaviour 

supports

• explicitly teach, model and practice skills required to develop personal and social capabilities 

• support and reduce behaviours that challenge, including aggression, violence, bullying, substance abuse 

and general anti-social activities.
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Visual Prompts
All classrooms will ensure that there are the following visuals in each classroom:
• Greeting options on entry 
• Expectations of what students are to do when they come in each morning, ie what they need to get 

reading, what their early morning work is
• School Values – Be Caring and Considerate, Be Your Best, Be Responsible, Be Your Best
• Visual timetable for the day
• Seating Charts
• PBS Matrix

Classroom Environment
• Clutter free
• Clearly organised where students have access to what they need (not what they want).
• A dedicated area that promotes and values the importance of reading.
• An area/desk for Zones and self-regulation.
• A desk outside the classroom for Zones and self-regulation.

Routines
Before School – students should be on the school site from 8.30 am each day, once going to Breakfast 
Club, students can play on the quad, undercover area or join Breakfast Club. The bell will ring at 8.45 am.

Breakfast Club – will operates until 8:50 am. Any students who do not have a lunch will also be able to 
make themselves lunch.

Morning Circle – We begin our days with morning circle, this is an important part of developing a sense of 
belonging. – Berry St Education Model (BSEM)

Lessons begin – Attendance is taken following our morning circle and our lessons begin. It is not 
encouraged to settle students and then br

Transitions to breaks/end of day – Clear expectations should be developed where by it is clearly 
understood that teachers dismiss students out, students do not just get up and leave. It is good practice 
to ensure that students have what they need for the next lesson out on their desk before they leave. This 
will help prevent issues when they return as there is something ready for them to do. 

Effective Transitions
• Anytime movement is required.
• 3 or 4 components: When, What (specific), Who
• Always start with a signal to begin
• Statement of: When students will move? What is to be expected? Who is to be involved?
• Signal to move
• Use Proximity
• Use lots of positive feedback

Transitions back into class
Teachers should be at the classroom door ready to meet students, students should not be waiting for 
teachers. Remind students what they need to do before they enter the classroom. 
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Definition: Skills we use when a student first starts to misbehave. They almost invisibly let the student 

know that what they are doing is having a negative effect on learning. The response is short or shorter 

than the interruption and the classroom atmosphere stays in positive or neutral cohesion. They are 

effective because:

• They involve ‘non’ or ‘minimal verbal’ responses

• They do not stop the flow of the lesson – quick/quiet

• They do not invite escalation – low emotional content

Winning Over Preventing Misbehaviour Responding to Misbehaviour

• Meet the students at the door

• Use of humour (careful)

• Use of names

• Politeness – please, thank you, 

smile

• Responding to appropriate 

behaviours (RAB)

• Come on Back

• Demonstrate a personal 

interest

• Scan

• Preventative proximity

• Indicate the type of response 

(hands up/call out/I’ll choose)

• Non-verbal (Pause, wait, 

touch)

• With-it-ness

• Managing a transition – who 

does what by when

• Signal to begin

• Meet the students at the door

• Modelling appropriate 

behaviour (MAB)

• Check for understanding

• Responding to misbehaviour

(RAB)

• Responding proximity

• Minimal verbal

• Planned ignore

• Non verbal (wait, touch, pause, 

the look, gesture)

• Deal with the allies first

• Private dialogue

• Deal with the problem not the 

student
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Staff will deal with behaviour and use the following teacher interventions when managing inappropriate 

behaviours. It is the aim that students should be kept at level 1 and 2 interventions for as long as possible. All 

students must be given ‘take up time’ in between steps. Students can not leap or accelerate through levels for 

repeated low-level disruptions.

Teacher 
Interventions

What it looks like

1. Reminder

Before redirecting – First attention to the behaviour you are expecting (4-5 examples). 

A simple reminder of the behaviour. Give an example. Provide take up time. 

(Low Key Responses – RABs and MABs)

2. Caution and 1 

minute

Priority is to de-escalate and decelerate where possible. 

Check for understanding – proximity and a gentle ‘Is everything ok [name], do you need 

help…getting started/with…?

Low Key Responses – choose most appropriate

Gentle (privately if possible if not as quietly as possible)  deal with the problem not the 

student

Provide positive support for a minute to help get them back on track and leave on a 

positive note. 

3. Caution and 5 

minutes

30 Second intervention – I noticed you are…(having trouble getting started/wandering 

around the room…)  You have a choice to….or…. I know you will make the right decision. 

– Walk away and give take up time.

When you know a child well you will be able to add, remember last week when 

you….that is the <name> I need to see now/today. – Walk away and give take up time.

4. Reset Space

Each class needs a designated desk or area in sight of the teacher/EA to support the 

student in self-regulation and get ready to return to learning. 

5. Regulation 

Station 

If a student has worked through Level 1 – 4 without progress towards being ready to 

learn a regulation station referral is completed. The student sees the deputy principal 

and is inducted into the regulation station. 
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Teacher 
Intervention 

What is looks like

6. Repair

Where behaviour is below minimum standards or unsafe a restorative conversation will 

need to be conducted with the student. It is important that this is done when both the 

teacher and student are at a point of calm, it may be best done the next day. 

1. What happened?

2. What were you thinking at the time?

3. What have you thought since?

4. How did that make people feel?

5. Who has been affected?

6. How have they been affected

7. What should we do to put things right?

8. How can we do things differently in the future?

Finish with asking the student what went well in your conversation and thank them for 

their participation. 

Persistent 

repeated 

misbehaviour

• Consider using an Informal Contract negotiated with student voice

• Ensure parent meeting is conducted (request support from admin where required)

• Referral through Student Services

Consequences

Any consequences given should be proportionate, have a natural relationship to the 

misbehaviour and teach the student to behave positively. Consequences may include:

- Imposition (work that is not completed due to misbehaviour is sent home to be 

completed and returned the next day).

- Reflection Sheet

- A 2 minute teacher discussion with the student.

- Stay in at break to complete a task.

- Walk with the teacher at break.

- A phone call home.

- A natural consequence (for example if I have made a mess I should clean it up). 

*Where a student has been sent to a Regulation Station, teachers will call 

parents/carers that day to inform them of what occurred and how they are 

going to support their child moving forward.

Behaviours need to be recorded to Compass in a timely manner.
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There are times when unregulated students require further support than what can be offered within the 
classroom. Once a student has been supported to work through Level 1 – 4 behaviour responses they are 
referred to a Regulation Station. 

At the Regulation Station:
1. The student will be there for a time-limited period.
2. It is a no-blame environment.
3. The adult in charge of the Regulation Station will support the student to self-regulate.
4. The adult in charge will provide the class teacher with any necessary information relating to the 
student’s time in triage.
5. There will not be any further consequences for the student; removal from the class was the 
consequence.
6. The class teacher will conduct a restorative conversation with the student at a point of calm if there has 
been a breach of minimum standards or unsafe behaviours.
7. The adult in charge if it is necessary, work with the student to prepare for the restorative conversation.
8. A record of all triage interventions will be kept and monitored for effectiveness.

A classroom teacher will tick the Regulation Station they child is referred to: Bee Hive, Room 5, Deputy 
Office and Principal Office. This is a judgement call based on the child and situation. All Regulation Stations 
look the same.

• A radio should only be used when an EA is not available.
• Radios must be switched off in classrooms as to not to interfere with learning.
• Names and behaviours should not be broadcast over the radio.
• When using, state the location and colour. “Room 1 – Yellow”.
• When support enters, a quiet conversation is exchanged.

Green – Preventative, this is for situations where you require assistance to deal with a minor issue so that it 
does not progress any further. This will not be managed by the staff member who attends, rather they will 
be on hand in your class to oversee the lesson whilst you discuss the matter with student to support them 
to be ready to resume their learning. 

Yellow – If a student leaves a classroom room without permission the class teacher will note the time and 
note the time that they return. This will be discussed with the student at an appropriate time. If the 
student is not back in the classroom within 10 minutes a yellow code will be initiated. Repair is managed by 
the class teacher. 

Red – If there is an ‘Urgent’ situation a red is given over the radio. A member of admin will attend to 
determine what actions are necessary. 

Students who are withdrawn to a Regulation Station use a referral slip and if needed are walked over with 
an EA.

*Where a student has been sent to a regulation station the teacher will call parents/carers that day to inform 

them of what occurred and how they are going to support their child moving forward.
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Definition
An act of cooperation between teacher and student that outlines what will occur when the student 
misbehaves and how they can work together to solve the problem in a positive way.

Rationale:
A successful technique to deal with persistent attention-seeking that leads to a pattern of unproductive 
behaviour. 

• Minimises time spent dealing with this behaviour during class time (allows action rather than teacher talk)
• Allows persistent problems to be dealt with using low-key responses; and
• In a positive way, indicate to the student that you wish to work cooperatively to solve the problem so that 

you can teach and others can learn.

When is it used:
Informal contracts are for when there is persistent attention-seeking leading to a pattern of unproductive 
behaviour. The student is often likeable but frustrating to teach. A possible indicator for introducing an 
informal contract is the use of numbers when discussing the student.

• How many times do I have to tell you?
• That is the tenth time today that I have asked you not to call out.

• It is generally not effective with power students but will do no harm if you attempt it and id does not work 
out. At least you know you are dealing with power and not attention seeking. You will know this by the 
way the student attempts to manipulate the agreement:

• You said I have three changes and I am only up to two, so I can call out one more time.

If this happens you can end the contract by saying:
I was hoping that this would work out but it looks like we may need to try a different strategy. 

Steps of an informal contract:

1. Greet student and set atmosphere
2. Define problem
3. Negotiate number
4. Agree on consequences
5. Enact closure 
6. End conference 

After the Contract:
• Reward effort to win the student over
• Demonstrate personal interest
• Overcome own prejudice toward student
• Low level questions in class to allow student to feel success
• Letters home/ showing positives to other significant adult
• Review contract after a couple of weeks
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Student Name: __________________________ Date: __________________

1. Greet Student and Set Atmosphere
Establish a positive feeling tone
Indicate a need for the student’s 
cooperation in resolving a problem

2. Define the extent of the Problem
Ask student to outline what the problem is
Confirm or outline the problem from the 
teacher’s perspective

3. Negotiate the number
Student estimates how often occurs
Negotiate an acceptable number
Negotiate a signal to map progress of 

student

4. Agree on Consequences
Agree on a way to positively deal with the 

problem
through use of a logical consequence
Check with the student to ensure he/she 

sees the
consequence as being fair

5. Check for Understanding/Enact Closure
Ask student to summarise what was agreed 

upon
What the teacher and student each do 

when the problem occurs 
What the consequence is 
When the contract begins

6. End Conference
Thank the student for his/her cooperation
Discuss unrelated matters so conference 

ends on a positive note
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Restorative practice is a strategy that seeks to repair relationships that have been damaged, including

those damaged through bullying. It does this by bringing about a sense of remorse and restorative

action on the part of the offender and forgiveness by the student impacted. A restorative approach to

solving problems between students when things go wrong or when someone gets hurt is adopted across

all classrooms. The Restorative Justice questions are used to help the student take responsibility to solve

the problem (solutions focused).
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Suspension is used when the breach of school discipline causes significant disruption to the student, 

other students or staff. Suspension is a severe sanction, reserved for use in severe circumstances. And 

suspensions are issued in accordance with the ‘Requirements related to the Student Behaviour in Public 

Schools policy.

Suspension are for the purpose of providing an opportunity:

• For the student, other students and staff to calm and recover.

• For all to reflect on and learn from the incident, including in participating in restorative processes. 

• For the school to evaluate existing behaviour support plans, meet with any internal or external 

stakeholders, seek advice on how better to support the student, and put in place any adjustments 

to plans, resources, staff or strategies that may be required: and/or 

• For the parent to meet with the school to discuss how to improve coordination between school 

and home to help the student behave appropriately at school. 

Students who are suspended will lose their Good Standing, to regain their Good Standing a plan will be 

developed with the student, parent/carer and class teacher upon their return from the suspension. 
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‘Good Standing’ is a status all East Narrogin Primary School students have at the start of each 
year. 

Students with ‘Good Standing’ are eligible to participate in extra curricular activities such as 
whole-school reward days, performances/visiting performers, excursions, interschool sporting 
events and Year 6 graduation activities. 

It is the responsibility of each student to maintain their ‘Good Standing’. To maintain ‘Good 
Standing’ status students must: 

• Follow behaviours outlined in the East Narrogin Primary School Behaviour Guidelines.

A student’s ‘Good Standing’ status will be withdrawn following consultation with the 
administration and the class teacher if a student is suspended or consistent office withdrawals.

Parents and Guardians of students ‘at risk’ of losing their ‘Good Standing’ will be contacted by 
the deputy of principal.

On the loss of ‘Good Standing’ parents will be notified via a phone call or letter. 
A student will earn back their good standing by successfully transitioning back into the 
classroom.

If a student leader loses their ‘Good Standing’ twice, they will be removed from their position 
for the remainder of the year. 

The ‘Good Standing’ Policy is provided to maintain consistency in our decision-making 
processes. It is important to note that these are guidelines and if : 

• there are extenuating circumstances that have resulted in the negative behaviours and / or
• a student with disability, individualised formal behaviour plan

These factors will be taken into account and any decision to withdraw or maintain ‘Good 
Standing’ will be at the discretion of the Principal.
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At Tier 1, expected behaviours are taught systematically and explicitly through: developing a safe 

environment; using positive reinforcement; creating predictable structures and routines; practising skills 

in functional situations; providing choices and celebrating achievement.

Our Positive Behaviour School approach is part of our universal Tier 1.

1. Leadership 

To develop a sustainable, effective, efficient and dynamic PBS leadership team who use data and 

consultative collaborative processes to guide whole school PBS implementation. 

2. Defining Expected Behaviour 

To establish clearly defined high expectations from which a behaviour matrix, procedures and routines 

are developed and supported by visuals. All of these reflect the positive sense of identity of the school 

community. 
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3. Teaching Expected Behaviour 

To develop and implement a whole school social behaviour curriculum with a schedule of PBS behaviour 

lessons. 

• All students are regularly taught behaviour lessons based on the school matrix using PBS lesson 

format of tell, show, practise and feedback 

• All staff actively and regularly teach and review behaviour lessons, and integrate across curricula 

• Special activities or events (e.g., assemblies, contests, skill of the week, special days) have been 

scheduled for whole school participation and involvement in teaching expected behaviour 

• Orientation procedures are in place to introduce the expectations and matrix to new students and 

staff 

• Additional lessons taught based on data and point of need 

4. Encouraging Expected Behaviour 

To develop a continuum of encouragement strategies used by all staff with all students in all settings. A 

continuum or menu of strategies exists to encourage/acknowledge expected behaviour 

Non-contingent attention 

• Winning over 

Contingent attention 

• Encouragement 

• Specific positive feedback 

Ratio of reinforcements to corrections 4:1 

Positive data is shared with staff and students
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Level one: free and frequent: ENEB Raffle Tickets 

• Are awarded to students who demonstrate the East Narrogin Primary School Behaviour 

Expectations.

• Students fill out ENEB Tickets and place them into their faction container at the end of the day. 

• 5 x tickets are drawn at each ENEB Assembly at random (Monday morning).

• All ENEB tickets contribute towards faction points. Student leaders calculate these points on Monday 

morning.

Level 2 Short Term: ENEB Certificates 

• Before students place their tickets into their faction container – they stamp their stamp/sticker their 

chart accordingly.

• Each time a student completes their chart, they come down to the front office to have it recorded 

and receive a prize. The student takes their chart home that day and receives a new one from their 

classroom teacher.

• All ENEB achievements are celebrated in the ENPS Newsletter.

Level 3 Long and Strong: Whole School Reward

• The total number of ENEB tickets is recorded each week and

announced at the ENEB Assembly.

• For every 1000 points the school collectively reaches, a whole

school reward

will take place.
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East Narrogin Primary School is on its journey to embed core elements of the Berry Street Model into 

our classrooms and whole school practice. Our Behaviour Guidelines will gradually reflect the 

elements we are introducing. It is an expectation at ENPS that we begin our day with a morning 

circle.
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A critical aspect of our behaviour curriculum at ENPS is that all team members know and 

understand The Zones language. This creates a comfortable and supportive environment for 

our student to practice their self-regulation skills. Classrooms from K – 6 embed Zones of 

Regulation into their daily routines and instruction. 

Self-regulation: The ability to achieve the preferred state of alertness for the given situation. 

This includes regulating one’s body’s needs as well as one’s emotions. 

The Zones: A concept used to help students learn how to self-regulate. The Zones of 

Regulation creates a system to categorise how the body feels and emotions into four coloured 

Zones with which the students can easily identify. 

Blue Zone: Used to describe a low state of alertness. The Blue Zone is used to describe when 

one feels sad, tired, sick, or bored. 

Green Zone: Used to describe the ideal state of alertness. A person may be described as calm, 

happy, focused, or content when he or she is in the Green Zone. The student feels a strong 

sense of internal control when in the Green Zone. 

Yellow Zone: Used to describe a heightened state of alertness. A person may be experiencing 

stress, frustration, anxiety, excitement, silliness, or fear when in the Yellow Zone. The student’s 

energy is elevated yet he or she feels some sense of internal control in the Yellow Zone. 

Red Zone: Used to describe an extremely heightened state of alertness. A person may be 

experiencing anger, rage, explosive behavior, panic, extreme grief, terror, or elation when in 

the Red Zone and feels a loss of control.
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What Brain Breaks Reinforcement Break Calming Break

Rationale

(Why)

• Brain breaks 

assist with 

cognitive 

overload.

• They are tasks 

that which 

require low 

cognition –

they are not 

intended to 

be reinforcing 

and may look 

like a set task.

• Reinforcement is the external 

motivation/buy-in for the student. It is 

earned only for displaying target 

behaviours.

• A reinforcement chart shows when the 

tick is or is not earned and acts as a soft 

positive or negative reinforcer 

respectively. 

• Placing the chart on the desk provides 

opportunities for the student to gauge 

this for him/herself. It also builds his/her 

understanding of the plan and his/her 

goals.

• Over time the chart can be tracked to 

examine trends in data and can assist in 

troubleshooting.  

• Calming tasks 

assist the student 

to regulate their 

body alarms.

When When brain 

overloaded (e.g. 

been concentrating 

for an extended 

period) 

After student has earned the appointed 

number of tick/tokens – consider how often 

the student needs to be reinforced to remain 

motivated to achieve the target behaviour/s.

Wait time should not be too long for rewards 

once earned

When dysregulated (e.g. 

shut down, upset)

What Some examples:

• Sorting task

• Completing 

patterns

• Simple 

number task 

e.g. 2+1

• Threading 

activity

• Movement 

task

• Doing a job 

for the 

teacher

• Complete the reinforcement sort with 

the student to determine what is 

reinforcing for them.

• Usually there are 3 levels of 

reinforcement which are increasingly 

reinforcing: An example:

1. E.g. target behaviour for 10 minutes = 1 

tick

2. 25 ticks = free time with a friend 

3. 5 free times = positive letter/call home 

and a canteen voucher

• Complete the 

calming sort with 

the student to 

determine what is 

reinforcing for 

them

• Ensure that the 

calming activity is 

not exciting for the 

student rather it 

assist to reverse 

the body alarms 

they are 

experiencing.

Where Dependant on task Consider somewhere it will not disturb the 

class 

Consider somewhere 

private
With who Independent, with 

an adult or with 

peer/s

Independent, with an adult or with peer/s Independently or with 

an adult

For how 

long

5-10 minutes using 

a timer

15 to 20 minutes with a timer. As long as it takes but 

checked in by an adult at 

the end of each cycle of 

the calming routine if 

doing independently



Name: _________________________ Room:_______________ Date: ___________

This is what happened: (scribe or draw)

What were you feeling at the time? _____________________________________

What could you have done differently? (scribe or draw)

How can you make things right? (scribe or draw)

Student: _______________ Teacher: _______________ Parent: ________________ 

Teacher comment: 

____________________________________________________________________ 

____________________________________________________________________

____________________________________________________________________

Highlight the 
behaviour 

expectation that 
was not followed 

at the time:

Be Respectful

Be Responsible

Be Your Best

Be Caring and 

Considerate
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Name: _________________________ Room:_______________ Date: ___________

This is what happened: 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________

What were you feeling at the time? 

____________________________________________________________________

____________________________________________________________________

What could you have done differently? 

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

What do you think you need to do to make amends? 

____________________________________________________________________

____________________________________________________________________

Student: _______________ Teacher: _______________ Parent: ________________ 

Teacher comment: 

____________________________________________________________________ 

____________________________________________________________________

Highlight the behaviour 
expectation that was not 

followed at the time:
Be Respectful

Be Responsible
Be Your Best

Be Caring and Considerate
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